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ABSTRACT

Inspired by thetheory and proceduresf the Critical Discourse Analysis (CDA) framewpotk general,
Fairclough’s (1989, [2001]) Dialectical-Relationa\pproach and Van Leeuwen’s (2008) framework oftitegtion, in
particular, the present study aims at examiningcés of the neoliberal rationality across two offity-produced EFL
textbooks in Morocco. More specifically, this aeicattempts (a) to find out whether some pronounceaket- led
patterns of argumentation could be observed andqlgevelop a fresh perspective on gender and yemipowerment’
as it has been articulated in the EFL narrativesMiorocco. With this in mind, the present study dep&om previous
studies which tend to simplify the notions of repreation, dominance, inequality, and empowernretegrims of roles and
visibility criteria. Fairclough’s (1989, [2001]) fpartite dimensions of meaning (social relationsbject positions, and
content) were tabulated and statistically analymerder to reveal the explicit presence of neaiittiem, whereas Van
Leeuwen’s (2008) framework was utilized to uncaher various discursive tools that were employedd®)legitimize
specific subliminal aspects of the neoliberal idggyl from youth and women perspective. Quantitatjvidle findings
revealed that recently-produced EFL textbooks inrddoo tend to articulate a specific discourse typdhat of an
economy and market-led society. In addition, thalitative analysis revealed the coercive power ld heoliberal

mentality in shaping youths’ and women’ endeavdyé@mpowered.
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INTRODUCTION

Recently, there has been a heightened intereshdim§ traces of the discourse of neoliberalismaafminant Western
narrative, especially in EFL school textbooks. ¥as Studies have problematized the overt and c@resgence of the
neoliberal mentality in language textbooks (Ahmedle 2013; Al Jumiah, 2016; Babaii, & Sheikhi,120Q Baleghizadeh,
& Motahed, 2010; Bernstein et al, 2015; Kooshe; Ragdam, 2015; Pourhassan, 2015; Pratama, 2017/il5dka07;

Taki, 2008, to name but a few). What brings thdsdies together, however, is their interest in exdémy the effect of

‘knowledge-based economy’ on education in generdlsthool textbooks in particular.

Prior to undertaking the investigation, first, waelly review the literature on school textbooksidsological
sites of conflict and shed light on researchersicenns with regards to the discourse of neolibgraliSecond, we survey
the main tenets of neoliberalism and highlight jtonounced features. Locating the study againstthieoretical

background, we introduce Fairclough’'s (1989, [2Q0Djalectical-Relational Approach and Van Leeuwe(2008)
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12 Khalid Sa8dTaoufik Jaafari

framework of legitimation. This will be followed byrief sections describing and arguing for the gwdnethodological
design, corpus, categories and procedures of thlysas. The findings are presented in two sepagpatés. One part is

devoted to the quantitative findings while the setpart will report on the qualitative ones.
SCHOOL TEXTBOOKS AND IDEOLOGY

School textbooks not only “impart subject knowletig€obin & Ybarra, 2008, p. 1), but also constitufgarticular

constructions of reality” (Apple & Christian-Smith991, p. 3), deeply implicated in the politics kefowledge(Apple,

1993),and tacitly involved in the continuous “social reguction” (Bourdieu, 1984). According to Apple a@tiristian-

Smith (1991), school textbooks are “conceived, giesil and authored by real people with real intstggt11) and are
“published within the political and economic comgtits of markets, resources and power” (p.1-2)ititeizing the

selective traditions, organising and disorganigiagple according to the official knowledge of thwrinant group (Apple,
1993, p.222).

Seen as states’ ideological apparatuses, modeoolsigfxtbooks are tasked with articulating the ovals supreme
objectives and to prepare citizens for real lifbisTendeavor to prepare learners for ‘real’ lifes lmought with it the
culture of the market and the “process of commaodifon(where everything/ everybody is reduced eab/commodities
and thus to its market value” (Leistyna et al. 1,986333). The commodification and recommodificatihuke, 1994;
Bauman, 2004) of EFL textbooks, in Morocco and wlere, take place at least at two layers: Contemdwledge) and
Methodology (form)

In terms of content, an emphasis is no longer aregip as a given but on the individual endeavardme out of poverty,
“shifting the blame from the unfair social struasrto the disadvantaged individuals themselvesb@ta, 2014; Lentin &
Titley, 2011, cited in Baabi &Sheikh, 2017, p.4heldiscourse of ‘masked’ hope prevails, highlightitories of personal
independence and economic success as a unique ertaiive pattern to be consumed by learners. Ecineutcess
becomes a commodity to be measured according tdéathe of the market. Happiness and other cheristadges are
defined in congruence with commodified ideologiEsosito & Perez, 2014). Textbook content losesnigmning and

becomes functional and submissive to the marketevgEdwards & Usher, 1994 192).

Methodologically, recently adopted and adapted owdlogies have also been marketed. For example, the
Content-based education (CBE), standards-basedagp(SBA), Competency-Based Education (CBE) ahdratecent
methodological innovations that govern ELT in Maroare, to a very large extent, based on “marldt{einciples of
performativity, efficiency, skills, performance, davalued outcome of educational processes. ELT rhescan industry

with the English language as a commodified andrtietded skill and learners as human capital (B&&ieikh, 2107).
THE DISCOURSE OF NEOLIBERALISM

The story of modernity is the story of rationaliypnd human progress (Fallis, 2009, p. 228ber (1977)
contends that the modern capitalist world obeys ‘dhstract laws of the market for means-end rdti@zesons” (Weber,
1977, cited in Kalberg, 1980). This kind of shatrm economic rationality can be grounded in the s@aye aspects of
EFL content are articulated. Long term- rationdl@a processes, on the other hand, are “rootechines rather than in
interests” (Kalberg, 1980, p. 1145). Economic nadiization constitutes the backbone of neolibemalishich Harvey
(2005) defines as:
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“a theory of political economic practices that ppeps that human well-being can best be advancéibdrgting
individual entrepreneurial freedoms and skills witan institutional framework characterized by styrivate property

rights, free markets, and free trade” (p. 2)

However, excessive rationalization of social actiakeprives them of their social/ethical meanings semders
them functional or instrumental (Leeuwen, 2008).Da&fe(1977) argues that “social action is no longéented toward
meanings, values, and beliefs, but toward strasegie longer toward the questions “Is it true?” itlgood?” but toward
the questions “Does it work?” “Does it achieveptgposes?” (Weber, 1977, cited in Leeuwen, 2008).p.yotard(1984)

outlines this pragmatic outlook of modernity asdals:

The question (overt or implied) now asked by thefgssionalist student, the State, or institutiohsigher
education is no longer ‘Is it true?’ but ‘What useit?’ In the context of the mercantilisation aidwledge, more often
than not this question is equivalent to ‘Is it sdle?’ And in the context of power growth: ‘Is fieient?’ (Lyotard, 1984,
p.51).

Present day competitive market forces have resitesbcial actions/ practices losing their meanibgeuwen
(2008) investigates how “meaning lost its beariagsl becomes fragmented and heterogeneous [whitgdl saction
becomes increasingly regimented, homogenized, amceguralised” (ibid). Pessimistically, this echoghat Zijderveld
(1979) calls the “supersedure of meaning by fumctiomodernity.” For the same reason, Edwards astietJ(1994) show
how “the consumer and consumerism increasinglynreigpreme. Meanings that felt comfortable are nmédo so”
(Edwards and Usher, 1994, p.11).

By extension, identities become increasingly comifiextias they come under the laws of the marketwiteess
a move from “identity to commodity” (Leeman & Maréiz, 2007), where identities are “consumed by comesism”
(Grabowski, 2007). Identities are caught betwe&micsure’ and ‘agency’ accounts” (Benwell &Stok@®06, p 12). They
are either “passively controlled by economic caonds, or actively construct their identities byistiag the positions
offered by the market” (ibid)

ANALYTICAL FRAMEWORK

CDA, both a theory and a method, is an interdigegpy approach to the study of discourse (Chouliaga
Fairclough, 1999; Fairclough, 1995; Fairclough & tfdk, 1997; Fowler, 1991; Van Dijk, 1993, 2001). S'hpproach is
based on the argument that a language is a forsn@él practice, and therefore focuses on the waggl and political
domination is reproduced by text and talk. Languagel other forms of semiosis are perceived as isottally
constitutive as well as “socially shaped” (Fairgbuand Wodak, 1997; Chouliaraki& Fairclough, 1992an Dijk (2001)
captures the main difference between CDA and D/Afgying that CDA is discourse analysis with anitiade” (P. 96).
Two theoretical frameworks are of particular reles@ for the present study: Fairclough’s DialectiRalational Approach

and Van Leeuwen typology of legitimation.

Fairclough’s (1989) Dialectical-Relational ApproadRA) to CDA is an essentially Marxist frameworkish
investigates the different types of social confaetd tries to map them with their semiotic manid#ens in discourse.
Generally, Fairclough's (1989) model of CDA hasrbegtensively employed for scrutinizing discoursesrder to reveal
the ideology and power relations exercised in thastand thus uncover what is left unstated (T2804, Roohani &
Tanbakooei, 2012, Babaii & Sheikhi, 2017, amongh
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14 Khalid Sa8dTaoufik Jaafari

Fairclough recognizes three dimensions of meartagtent, social relations, and subject positioreSEhmeaning
dimensions are related to what Fairclough (1988jgthaites as “three types of constraints which phearticipants in
discourse can exercise over the contributions afpmwerful participants: constraints on contengtations, and subjects”
(p. 38-39). Classifying the dimensions of meaning icomprehensible sets of data would help disctiverdominant
ideological patterns in a particular discourse. SEheneaning dimensions correspond to Halliday'sattife language
functions: ideational, interpersonal, and textuaictions (Tablel). First, the content dimensiomefning is about what is
said or done by language. It designates the tedymer’'s knowledge, beliefs, and values, such aketariented values.
Second, social relation denotes the nature of db@lsrelationships which participants are liketyassume in discourse
such as Employer-employee, husband-wife, and iige®er-interviewee. Finally, the subject positiorfiers to the social

identity of participants, for instance, employatsctors, and teachers.

Table 1: Formal Features: Experiential, Relational,and Expressive Values (Fairclough, 1989)

Dimensions of Meaning Value of Features Structural Effect
Content Experiential Knowledge and belief
Relations Relational Social relationships
Subjects Expressive Social identities

Van Leeuwen (2008) socio-semantic categories togpeesentation of social actors have been soenfial and
their relevance for unearthing legitimation has rbesmply documented (e.g. Dashti& Mehrpour, 2017 olrmi,
&Tanbakooei, 2012; Sarani, & Kord, 2018)

Van Leeuwen (2008) recognizes four categoriesgifiteation:

» Authorizationrefers to legitimation based on the authority toédition, custom, law, and/or persons in whom the

institutional authority of some kind is vested”1p5).

» Moral evaluation as the designation ‘moral’ indicates, is “basedvalues, rather than imposed by some kind of

authority without further justification (p.109).

» Rationalizationrefers to legitimation which focuses on “the gaatisl uses of institutionalized social action and to
the knowledge that society has constructed to enthemw with cognitive validity” (p. 106). According Van
Leeuwen (2008), there are two types of rationalitgtrumental rationalityand theoretical rationality.The first
“legitimizes practices by reference to their goakes, and effects” while the latter “legitimizesagtices by

reference to a natural order of things” (p.113).

* Mythopoesistands for legitimation through narratives or is®f'whose outcomes reward legitimate actions and

punish non-legitimate actions” (p.106).
RESEARCH DESIGN, CORPUS, AND UNIT OF ANALYSIS

The present study opted for a mixed-methods appradaich has the merits of collecting, analyzingd amixing
both qualitative and quantitative data in a singledy for the purpose of “breadth and depth of wstdeding and
corroboration” Creswell, 2011p. 271-272). Data in this approach consistedrarifest content’ and ‘latent content’.
The first lends itself to quantification; the lattbowever, allows for the scrutiny of the “deepustural meaning conveyed
by the messageBerg, 2001 p. 242).
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For the limited purpose of the present study anddoordance with convenient sampling, two MorocE#h
textbooks were selectedlicket to English ZTICKET) andInsights into English 2(INSIGHTS). The textbooks have
been designed for the second year Baccalaureaderstuirrespective of the stream (Science and AEsgh textbook

includes 10 units each of which featuring taskgfierdevelopment of the four skills.

Having chosen the textbook, the next imperativasitae concerns the choice of the unit of analy&isen the
complexity of choosing a workable unit of analysig adopted Van Dijk (1981) ‘episode’ as a ‘meselediscursive unit
of analysis, standing somewhere between clausefsantand the whole unit of conversation or textline with Van
Dijk’s (1981) reasoning, we adopted ‘episode’ as uhit of analysis, trying to establish ‘thematiaty’ for each episode
we encountered. To increase the objectivity of analysis for recognizing episodes and other aspdcamalysis, texts
were analyzed separately by the researchers, thdtsevere compared, and attempts were made td regieement

through further discussion.
PROCEDURES OF THE ANALYSIS

This study followed Taki (2008) and Baabi and Sh&i2017) procedures and categories of the arsalgist, a
guantitative statistical overview of the episodeshie selected textbooks was carried out in oralg@ut Fairclough’s three
dimensions of meaning into a comprehensible sedadé. Second, having identified the types of megnrircontent,
relations, and subject positionae counted the frequencies of each meaning dimeis order to determine the dominant
patterns of occurrences. As Taki (2008) arguese‘fitionale for examining these dimensions wagéovghich aspects of
meaning were emphasized or de-emphasized since theices reflect an ideological stance on the giatihe textbook
producers.” (p.131). 20% of the data were evalulted second rater and Cronbach’s alpha was cééculessing SPSS.

Cases with Cronbach’s alpha less than 0.60 wecategorized until an agreement was reached.
FINDINGS AND DISCUSSIONS

The findings fall into two complementary parts. Thst part is mainly quantitative, presenting am &ird's view
concerning the types and the frequency of the sopalations, and subject-positions. The secont] parthe other hand,
adds a qualitative dimension to the analysis ofaheve dimensions, critically scrutinizing themdrder to unveil the

subliminal neoliberal values.
Classification of Topics (Content)

Table 2 offers an adapted list of topics from T@08) and Baabi and Sheikh (2017) in additiondw themes
which we came up with after the analysis of thelieaks’ episodes. Nearly one third (36.32%) ofttiygics are explicitly
(job matters, money matters, and shopping) or itithli(celebrities, interviewing) connected to rieelal values. Traces
of subliminal neoliberal values in topics such deaation, literacy, gender, youth, and empowermesre also analyzed

in light of their relevance to the neoliberal ratidity.

Table 2 demonstrates the over- presence of the enba#t ideology. According to Fairclough (2001)eth
predominant modes of the official knowledge thasth textbooks embrace are deeply anchored in thesvaf the
market. These textbooks, Baabi, and Sheikh (20dmjnd, “have the potential to train a generatioredficated people
with considerable knowledge about money, fashielebrities, company affairs, etc. but with litkikowledge about other

important aspects of life which are not connectethbney” (p.7).
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Classification of Relations

Table 2: The Type and Frequency of Topics in the Gpus

Topic Frequency | Percentage%
Getting familiar with people 23 5.76
Celebrities 17 4.26
Personal anecdotes 44 11.02
Job matters 61 15.28
Traveling 21 5.26
Money matters 33 8.27
Interviewing 15 3.75
Lifestyle 27 6.76
Health 31 7.7
Music 28 7.01
Fashion 11 2.75
Shopping 19 4.76
Advertisement 18 451
Painting 3 0.75
TV, phone, internet 37 9.27
Pet 0 00
History 11 2.75
Total 399 100%
Inter-Rater Reliability -- A=0.69

Khalid SafdTaoufik Jaafari

Table 3 displays the relations findings. Similaptevious studies (Taki, 2008, Babaii & Sheikhil2y) ‘Friend-

Friend’ was the predominant relation in the invgestied corpus (27.4%), followed by ‘students’ (2¥23These relations,

Taki (2008) argues, are often idealized to be frieeonflicts and disagreements. Their predominararebe explained by

reference to the nature of the analyzed textbodkistware primarily designed for young learners. réfare, the over-

frequency of these relations is the audience —bodiavever, taken together, relations such as Iieemr—interviewee,

Customer-service provider, Consumer—seller and Byeplemployee tip the scale (28.16%) in favor af tieoliberal

discourse. Traditional roles such as ‘neighborgl &vlleagues’ seem to take a back seat. Similafa&i's (2008)

findings, “relations are portrayed in dialoguestthi@ often short and decontextualized. Anonymdasacters appear and

vanish quickly in contexts lacking a plot or naivat This appears very similar to the languagedveatisements. It seems

that the medium is colonized by the discourse adsmaedia advertising” (p.133)

Impact Factor (JCC): 4.8029

Table 3:Relations in the Textbooks as a Whole

Relations Frequency | Percentage%
Friends 71 27.41
Customer-service provider| 32 12.35
Colleagues 11 4.24
Supervisor—subordinate 2 0.77
Interviewer—interviewee 9 3.47
Family members 33 12.74
Wife—husband 12 4.63
Students 55 21.23
Consumer—seller 24 9.26
Reporter—audience 2 0.77
Neighbours 00 00
Employer—employee 8 3.08
Total 100%
Inter-Rater Reliability --259-- A=0.69

NAAS Rui2.67
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Classification of Subject Positions

Table 4 reveals that there is a heavyweight onimutstudents within the market-led atmosphere. Esive
visibility was allotted to the market over otheratly significant subject positions. In analyzirigetepisodes, we found
that the subject positions of the occupation (3%p8nd the commercial (20.24%) roles, taken togetieount for more
than 50% of the available subject positions initivestigated textbooks. Cronbach’s alpha was higlggificant, reaching
a= 0.77. The remaining subject positions (48.46%jewmostly societal. According to Taki (2008), “thigeans little
concern is given for the role the language leammight play in cultural institutions such as teaniaps, festivals, schools,
or political parties”(p.134). Finally, it seems thhe findings we reached were in line with pregwatudies which had also
employed Fairclough’s model (Taki, 2008, Baabi &kkh.).

Table 4: Subject Positions in the Selected Textbosk

Societal Commercial Occupational Total Cronbach’s Alpha
79 33 51 163 _
Textbooks | 45 4604 20.24% 31.28% 100% o=0.77

QUALITATIVE TRACES OF NEOLIBERALISM

The carried out quantitative analysis has helpetkase the numerical visibility of some aspecthefneoliberal
discourse across topics, relations and social rdlesertheless, the picture would remain patchgssit is coupled with a
qualitative analysis which has the analytical powkunearthing invisible, subliminal traces of theoliberal ideology.

Below, we will present and discuss excerpts prongptine rationality of neoliberalism.
Commodified Youths

Under the new reign of the market, the worth of thois determined by reference to skills, experiennd
abilities and no longer to moral ideals such aedeg, compassion, and conscientiousness. Peoglkie is measured in
terms ofloss and winprinciples. Again, the market definesccessandfailure in equally neoliberal terms, marking a
discursive shift from identity to the commodity. d&pt No. {1}, which is about a freshly graduatediversity student

sharing his/her experience of becoming a journaliserly illustrates this:

No. {1} After | had graduated from ISIC, | appliédr a job with a prestigious national newspapedidn’'t get
the job because they wanted someone whoeladllentdesktop publishing skill. | could have takenoarse in desktop
publishing, but | didn't. If | had taken that ceer | would have got the job. Jistaginefor a moment what my life
might have been then if | had taken that job. Somelater, | took a course in desktop publishingam ahighly —paid

journalist now. I've had “no regrets” at all so far (INSIGH]Tp.32)

Excerpt No. {1} reveals three important neolibgratterns of argumentation. First, ‘journalism’ Haeken reduced
to purely technicised skills which require ‘excelfedesktop skills. Other equally important requients that would
define ‘journalists’ have been, eclipsed, backgdmehor suppressed. So, a market-led pattern ohishd skills has
replaced other skills akin to journalism suchcasiosity, trustworthiness, honesty, and passitournalism has lost its
meaning and become increasingly functional. Sectimel,narrator’s earlier failure to get the job Heen noticeably
naturalized, presented as a direct consequencésitieh inability to cope with the new requiremenfsthe journalism
market. This shifts the blame from the whole insikitnal structures to the youth themselves wholedeto accept their

failure. Finally, it seems that the end (highlygbd@burnalist) justifies the means (taking coursedésktop skill), thus
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obeying “the abstract laws of the market for meand-rational reasons” (Weber, 1977, cited in Kajh&®80).

Linguistically, a notable lexico-grammatical feauwvhich is present in the above extract needs texaenined.
This linguistic strategy concerns the use of diiegterative (Imagine) and disguise an implicit “eglb form of ‘you’
which gives some sort of dialogic quality to tefaabi & Sheikh, 2017). According to Fairclough @20p. 142), the use
of the direct imperatives helps produce‘a mix afefdo-face and public discourse types’, bringirggase of acquaintance,
familiarity and commonality between the author dhd potential reader, a strategy akin to advediseiforts to sell

products to potential customers.

The second extract is about applying for availgtlkces to medical schools. The excerpt foretelistrang

competition among the applicants, defining a se¢@ibility criteria that resonate with the lawstb&é market.

No. {2} Typically, there are many more applicantgn available places to medical schoolscempetition is
tough Because of this oversupply of eager studentgjaakschool can pick and choose who they wantaiot Because
a medical school involves a lot of science readihg,strongest determining factor of whether yoll lvé accepted if your
grade performance at college in a science backgdrouthis means that working hard early at collegd wwards a

science major increase your chances of becomitgparst in a medical school. (p.75, an emphasisiginal)

Excerpt No. {2} echoes the supply-demand principfehe competitive market, which restricts humaeraxy
and legitimizes systematic exclusion of candidétesppealing to the plethora of argumentation topos example, the
topo of competitioncreates rivals on the scale and weighs them umstgane another, defining losers and winners
according to the law which stipulates that ‘surVigato the fittest’. The lexicon echoes tnsilable places, competition is

tough, grade performance, working hard, chances

Linguistically, the episode sets the scene by ustiegadverb ‘typically’ which strongly naturalizése episode’s
propositional content, rendering it part of the iande’s common-sense, and thus creating a shammustfucted’
background against which the truth value of theppsition is rendered unquestionable.Some legibdiiynditions are

exaggerated, creating this feeling of ‘hurry ufitst come first served’, which engenders panic anxiety.

In episode No. (3), students are asked to tick rdeson(s) for giving gifts- a purely human endeatwr

strengthening social relationships.
No. {3} People give gifts for a variety of reasons:
» to build and maintain personal or business relatigs:
» to promote business products or services;
» to enhance the image and reputation of a compdMSIGHTS, p. 23).

The third episode clearly articulates one of Varlwen'’s tools of legitimation: appeal to instrunaizition and
rationalization Under the market-led reign, priorities have draoadly changed. As Babaii and Sheikhi (2017) observe
“people’s personal value and well-being matteraasas they are related to work and making moneyg)(p/erbs like to
build, to promote andto enhance’seem to collocate with ‘busineggoducts company’ Gifts, again, lose their meaning
and become fragmented. In Van Leeuwen’s terms: aviemger ask ‘if gifts are good?’, instated we steking ‘do they

work?’ This means that the rationalization of maikyrhas rendered purely human tokens ‘measurable’.
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Commodified Gender

The coercive impact of neoliberalism can also beeoled in the way women’s quest for equity is being
conceptualized in Moroccan EFL textbooks. Womenrsss in life has itself become a commodity in amdhe market,
ready to be sold and consumed. Success and empewnieane being defined and redefined in purely niaeens which

observe efficiency, productivity, instrumentalitycaabove all rationality

No. {4} What we need in Morocco is more women with highkmag jobs helping other women along
(INSIGHTS, p. 65).

No. {5} Most women in this country get where they are lrking incredibly hard and by being outstanding
performers at their jobs. | run a company fullheén. For me to enjoy power is to enjoy controktipalarly over other
people. This concept of power is not part of myspeal repertoire. | am for power-sharing in mynpany. Power-
sharing is a key to success, | think (INSIGHTS4p.6

Episodes (4) and (5) continue to assert the sameofi market-led rationality, presenting women inoterms of
who they arebut in terms ofvhat they dpmarking a significant discursive shift froloeing to doing (high ranking jobs,
performers, company). Women empowerment is beibegoaically represented in terms of a lexicon teavily draws
on the market. The rationality of neoliberalism aisdunprecedented commodification of the gendscalirses results in
constructing the entrepreneurial, strong, respdmsdnd self-managing female workers. Again, thsagtes are full of
linguistic markers which are preached by the ceeraeology of the market such pswer, incredibly hard, outstanding,
high rank Ideologically, the use of the all-inclusive promomarker ‘we’ is essential in constructing thelifegof ‘we all
agree on effect’. In terms of modality, avoidingduistic hedging and opting, instead, for the cafnd helps make the
propositional content of the episodes strikinglytegarical: “Power-sharing is a key to success”; what we nead i

Morocco is more womewith high ranking jobs
Who can define happiness? The market can. The sktthct is an attempt to define the criteria gipriaess.

No. {8} Hi, | am Fatma from Mali. | am 30. I've got threkildren. These days | feelhappy because | attend a
special educational program that aimseatpowering women in ourvillage. I'm impatient to learn how to use a
computer (GATEWAY 2, p.11)

First, we understand from the extract that Fatn@Digears, from a village, attending a special atan program
that aims at empowering women. We also understaatishe is eager to use a computer. As the disequeeds, it
seems that we forget the fact that Fatma is frort (@aderdeveloped), specifically from a villageo(p) and that she has
got three children (housework) and we, paradoxicatoncentrate on the fact that sheH&PPY because she is
IMPATIENT to learn how to use a computer. In rhetorical &ram episode (8) exemplifies the distinction betwthe
themeand therhymeor the focus and the background. We are led tgetoabout the point of departure (poverty, and
housework, and maybe illiteracy) and focus, insteacthe arrival point (happiness, using a compukatma’s story is an
example of what Van Leeuwen’ 2008) calls legitiroatiby Mythopoesis. The lattestands for legitimation through

narratives or stories “whose outcomes reward I@gité actions and punish non-legitimate actionsL(gp).

The following episode advocates the claim thEteé promotion of women'’s rights is often discussed as a moral

imperative”.
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No. {9} The promotion of women'’s rights is often discusaedh moral imperative. In this article, | woukklto
focus today on the compelling economic argumengieing women a greater role today. The reseaamequivocal. If
the goal is to improve health, nutrition, or edimat reduce fertility or child mortality, stem ttsgpread of HIV, build
robust and self-sustaining community organizati@mgourage grass-roots democracy, and ultimatetypér extremists,

successful efforts must target women. P 53

Linguistically, the episode starts by the passiuiraof the propositional contenis(often discussed as a moral
imperative) Questions of who “discuss it as a moral impeegdtiiave been totally suppressed, leaving no tracte
discourse, deagentialising the ‘sayer’ or the ‘désor’ and lending an impersonal power to the psitiomal content

raising it beyond above doubt.

The episode argues for the promotion of women’btrity a direct appeahioral imperatives’.However, as we
read, thisMORAL imperative is translated to monetary currency #ggat with compelling economic argumenthis is
not only a shift in diction, but it is also a shiftperspective, a shift from the social to theie@zonomic, a shift from the
realm of morality to that of the market. Anothegitemation pattern used in the episode above cosctre discursive
appeal to ‘research’ (The research is unequivotialls giving more credibility to the claims thatthpisode develops.
Here the market ideology and ‘research’ convergthd@ir claim to be ‘scientific’, beyond simple iitians. In terms of
modality, the statements are strikingly categorifthle researchis unequivocal), leaving no room for hedging or

speculations.

The episode ends with a series of paratactic it@nsnprove health, nutrition, or education, reddesility or
child mortality, stem the spread of HIV, build rabwand self-sustaining community organizationsoernage grass-roots
democracy, and ultimately, temper extremists). itémas are discursively associated, creating theesgion/ illusion that
they are of the same weight, arsliccessful efforts must-target women'The last sentence comes with a high level of
epistemic modality (must), without being clear abthe kind of the ‘efforts’ that MUST target womean ambiguity
which is left to the readers to interpret! Howewghatever the interpretation might be, it will algaecho thecompelling

economic argumentthat‘the unequivocal research’has proved.
CONCLUSIONS

Throughout this study, we have sought to investighe neoliberal ideology in some recently-produgd
textbooks in Morocco. To reach this goal, we halwesen CDA as our theoretical and methodologica.|&elatedly, a
mixed methods design research tools have been tosgdther data that are both quantitative and s to reach
reliable results. Such results have been tabulatesimented on, discussed and interpreted basedwideaarray of
theme-oriented patterns. The findings that we h@azhed confirm that Moroccan EFL textbooks bake ttces of

neoliberalism.

The study, once again, has proved that CDA is ferdifice that makes a difference. It makes opaquetstal
relations of the marked available to critical stmatLanguage is not simply an innocent assemblage ofisystructures,
and texts, but rather an ideological system forstroicting and disseminating specific versions ef world that control
people and influence the way they think. Therefdteis incumbent upon teachers, textbooks desigred other
stakeholders like language supervisors to helptered@ical language awareness in their learnersally, As Baabi and

Sheikh (2017) argue the findings of this kind afdsés should, in no way, be taken to “prescribenanor censoring

Impact Factor (JCC): 4.8029 NAAS Rui2.67
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internationally- produced EFL textbooks with thiséahope to prevent the so-called cultural invas{pri5).
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